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What is Pupil Premium?

Pupil Premium is a government scheme that was introduced in
2011 to improve the education of individual children.

The scheme aims to grant schools extra funding so that pupil
premium eligible children are provided with additional
support and resources.

The objective is to help schools unlock the learning potential
of all pupils and provide them with a better education.




Pupil Premium at St Lawrence

Some of the benefits include:

s Access to a hot meal at lunchtime

s Additional support within the classroom

¢ Additional resources including their own copies of class readers
***Priority for school-run extra-curricular clubs

**Food vouchers for each week of the holidays

**Access to free activities/child care over the school holidays (HAF)

This year we are focussing on the Quality First Teaching for pupils

along with wellbeing support and targeted intervention where
necessary.




Am | eligible?

To be eligible, they must be receiving one or more of the following:
* Eligible for means-tested Free School Meals

* Income support

* Income-based Jobseeker’s Allowance

* Income-based Employment and Support Allowance

e Support as a result of the Immigration and Asylum Act 1999

* Pension Credit

* Child Tax Credit

* Working Tax Credit

e Universal Credit (If a household is earning less than £7,400 per year.)
* Looked After or previously Looked After status

* Adopted from care or Special Guardianship Order status

* Member of the family in the Armed Forces




Please use this QR code to access the link to apply for

Pupil Premium support.




DyslexXxia
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Dyslexia

““Dyslexia is a learning difficulty that primarily affects the skills involved in accurate and fluent
word reading and spelling. It is characterized by difficulties in phonological awareness, verbal
memory, and verbal processing speed. Dyslexia occurs across a range of intellectual abilities and
may be accompanied by difficulties in areas such as language, motor coordination, mental
calculation, concentration, and personal organization.” — British Dyslexia Association, 2019

Recent understanding also recognizes dyslexia within the context of
neurodiversity, emphasising individual strengths and a broader view of learning
differences (BDA, 2019)

Evidence suggests that individuals with dyslexia often experience difficulties in
executive functions, particularly in working memory, cognitive flexibility, and
inhibitory control, which can contribute to challenges in reading and academic
achievement. (Smith-Spark, J.H., & Fisk, J.E., 2021)




BRIEF

Behaviour Rating Inventory Executive Functioning




» Dyslexia is hereditary passed on through generations in the family

»10% of the population in the UK is Dyslexic

4% are deemed severely dyslexic

»Each person’s dyslexia is like a thumb print ~ individual to that person



Dyslexia Characteristics

Difficulties with Phonological Awareness

*Trouble identifying and manipulating sounds in words (e.g., rhyming, segmenting, blending).
Affects ability to decode new words using phonics.

*Reading Difficulties

*Slow, effortful reading.

*Frequent errors in reading (e.g., misreading similar words).

*Poor reading fluency and comprehension.

*Spelling and Writing Challenges

Persistent difficulties with spelling, often with inconsistent errors.

*Trouble organizing written work and expressing ideas in writing.

*Working Memory Weaknesses

*Difficulty holding verbal information in mind for short periods (e.g., remembering instructions).
«Struggles with multi-step tasks or mental calculations.

*Processing Speed Deficits

Slower than average in retrieving verbal information quickly.

Slower reading and response times, even when comprehension is good.

*Verbal Memory and Learning Challenges

*Trouble recalling sequences (e.g., days of the week, phone numbers).

*Difficulty learning new vocabulary or foreign languages.




Learning challenges/ barriers

Possible Co-occurring Difficulties:

“*Aspects of language
“+Motor co-ordination
“*Mental calculation
“*Focus and attention
“+Personal organisation

»+Visual difficulties

N.B. the presence of one or all of the difficulties above, in the absence
of the characteristic features of dyslexia, would not mean the pupil
is dyslexic.



Rapid Individual Report

Name
Student ID
[
Date of birth t
Testing date range CI EEI III Ig OO S
Standard age score (with 90% confidence bands)
Subtest Dateof | Agsatiest | Standard st NPR  T-score  Z-score
subtest {yrs:miths) age score

&0 70 80 90 100 110 120 130 140

Phonological awareness

10/02/2025 7:00 100 —e— 5 50 50 o0.00
[RFymes)
Auditory sequential memory S I exl a
10/02/2025 7:00 78 —— 2 7 a5 -147
[Races)
Visual-verbal sequential memary
10/02/2025 7:00 Ba —— 3 21 42 -0.80
[Crayons)
Decreasing risk of dyslexia —» | O | | I O I I O
Probability of dyslexia = Moderate
Guidance for interpretation
Rhymes Average or above Mo difficulties shown on the phonological awareness test.
R . Moderate difficulties shown on the auditory sequential memory test. You may
aces Sow average find the Indications for Action table helpful.
. Borderline difficulties shown on the visual-verbal sequential memory test. You
Crayons Slightly below average

may find the Indications for Action table helpful.

Please see the manual for further guidance.

We are not able to assess dyslexia



Support at school

* “Evidence indicates that high-quality, adaptive classroom instruction—
often referred to as 'quality first teaching'—can significantly improve
outcomes for students with dyslexia, reducing the need for intensive
one-to-one interventions. Embedding inclusive teaching strategies
within the classroom ensures sustained progress and promotes
engagement across the curriculum.”

— Elliott, J., & Grigorenko, E.L. (2014). The Dyslexia Debate. Cambridge
University Press.

* While targeted intervention has its place, inclusive classroom practices
that adapt to individual needs can be more scalable and beneficial in the
long term, especially when started early.



Adaptation
‘toolkit’

* One per table / group

* Makes adaptations ‘ordinarily
available’

* Children and young people select
what will help them and when

* This example includes sand timers;
coloured overlays; talking tins; fidget
items; post its; wipe-clean task lists;
wipe-clean scaffolds for key vocab;
selection of pencil grips




4)
5)

6)

|
" at do I need to do?

Wipe clean scaffolds

* Teach children and young people to listen for key
steps and/or vocabulary during teaching inputs

* Pupils/students independently work through steps
and tick them off

e Can be broken down further into ‘now’ and ‘next’

e Reduces cognitive load of children and young
people having to keep checking the board or
remember the steps to success whilst they work
independently




Mixture

Visual word banks
and prompts

* Visually organise vocabulary and/or
tasks

* Focus on knowledge and skills and

supports building a schema linking
ideas together

» Accessible to weaker decoders
* Promote access and independence

e Available to all



Pre-teaching

* sometimes called a “sneaky
peek”

* share learning prior to lessons
* enable pupils/students to

become familiar with the content

* build knowledge of new
vocabulary

* a head start to access teaching
alongside peer group

* serves as an additional ‘repeat
or experience to aid memory

’

Year 7

Synopsis

A story about finding friendship when you're lonely -and hope

- \when all you feel is fear. Twelve-year-old Matthew is trapped in his
"l [bedroom by crippling OCD, spending most of his time staring out
B lof his window as the inhabitants of Chestnut Close go about their

* |business. Until the day he is the last person to see his next door

neighbour's toddler, Teddy, before he goes missing. Matthew must

" [turn detective and unravel the mystery of Teddy's disappearance -

with the help of a brilliant cast of supporting characters. Page-

Tre Golatsn turning, heart-breaking, but ultimately life-affirming, this story is
Boy by Lisa perfect for fans of Can You See Me, The Curious Incident of the
Thompson Dog in the Night Time and Wonder. It is a book that will make you
laugh and cry.
His old address is rubble. His new address: who knows? Omar used
to be from Syria. What does that mean now? Like most kids, Omar
A 'L doesn’t care about politics. YAWN. He's got better things to think
y. about. But when war comes to his Syrian city - the beautiful,
- ancient city of Bosra - there's no escape from politics anymore.
Welcome to  |(You're doing well if you escape the bombs.) Before long, whole
Nowhere by |streets are flattened to rubble. People are dying. Even worse, his

Elizabeth Laird

clever big brother, Musa, is mixed up in it all. Soon Omar and his
family are forced to flee. But where do you go when you don't have

a home anymore?




Adaptive
recording

Same learning focus, but a different
way to record...

Can scaffold layouts (as per the
image)

Speech to text software: this can
also read writing back so that
students/pupils can independently
edit if they notice something
doesn’t sound quite right — reduces
the decoding barrier

Touch typing — word processors
underline incorrect spelling and
grammar and give suggestions for
students/pupils to select and edit
with greater independence

Ehursday 23rd September
L

O: To use dialogue to character and advance an action

[Lessm Journey

1. Punctuate direct speech correctly.
2. Include action in my speech.

B Include split speech.




Assistive
Technologies

e can enable increased
independence and ensure
pupils/students can share their
understanding effectively

e support those who struggle to
decode text or have fine motor
control needs

* text to speech and speech to text
tools are particularly effective if
wireless headphones and
microphones are linked




Flexible seating

* As adults, we struggle to sit on the same chair for long periods
of time — so do children and young people

* Try: floor desks; lap trays; stools; gym balls; wedge cushions;
kneeling; standing desks... there are many options!

* Discuss with children and young people how being
uncomfortable can be really distracting — how can they make
choices about seating to maximise their learning power?

* This can seem scary and expensive, but can be a game
changer for children and young people who are typically ‘out
of their seat’ regularly

* Flexible seating and comfort meets the needs of all — children
and young people quickly learn what helps and what doesn’t




Helping at home

Organisation

Teach independence skills
Create a home/school time table

Give child a checklist of what they need for
school/clubs/trips.

Reading

Use a bookmark/reading ruler to help them
keep their place when reading

Vary reading materials — not just books. Focus
on interests.

Use of a kindle/tablet so that font, font size
and background colour can be adapted.

Turn on the subtitles when watching TV.

Build your understanding.

e www.madebydyslexia.org

* The British Dyslexia Assoication

144

* BDA video “Seeing Dyslexia Differently

Learning

Work with the school to help aid Pre-
teaching.

Over-learning

All time to reset

Pro’s and Con’s tutor


http://www.madebydyslexia.org/




1. Quality First Teaching (QFT)

This level of support is available to all and is the set standard for teaching each child within
the school.

This level of support is based on high-quality, inclusive teaching that considers the learning
requirements of every individual learner. To engage all learners, a variety of planned
teaching techniques, methods, and strategies are used. Consequently, encouraging staff to
foster inclusive classrooms and a learning experience which ensures that all children are
taught from their own starting points and make excellent progress. At this stage, parental
discussions may occur, and the class teacher is in charge of maintaining and

initiating support.




2. Ordinarily Available Inclusive Practice (OAIP)

Most children and young people with special educational needs or disabilities have needs
that can be met by the resources, staff and specialists already available to their mainstream
school. Quality First Teaching continues into this level of support with the addition of further
adaptations. West Sussex have provided a document on the Local Offer. You can access it
here: https://schools.local-offer.org/inclusion/ordinarily-available-inclusive-practice/

Class teachers at St. Lawrence are required to consult this document and implement
strategies as a part of the assess, plan, do, review process before they consider the need of
the next stage of support.

West Sussex West Sussex West Sussex West Sussex West Sussex
Ordinarily Available Ordinarily Available Ordinarily Available Ordinarily Available Ordinarily Available

Inclusive Practice Inclusive Practice Inclusive Practice Inclusive Practice Inclusive Practice

A co-produced guide for all mainstream

A co-produced guide for all mainstream A co-produced guide for all mainstream A co-produced guide for all mainstream A co-produced guide for all mainstream
staff working in education settings

staff working in education settings staff working in education settings staff working in education settings staff working in education settings




School support through a Learning plan will be implemented if:

A child’s attainment and progress continue to be below age related expectations and
the gap between their peers’ attainment continues to grow despite at least two
terms, from the point when concern was raised, of support at the QFT level and

using the guidance of the West Sussex Graduated Approach and Ordinarily Available
Inclusive Practice tool to inform practice

Targeted support and Learning Plans will be initiated by the class teacher and overseen by
the SENDCo. The parents will be able to express their views about their child’s learning and

next steps. At this level, children will be added to the SEND School Support register with the
parent’s consent.




St Lawrence CofE Primary School

Strengths

Reasonable adjustments

— Learning Plan

Review Date: @

| Area of concern | Target

| Success criteria

| Strategies

Pupil comments

Parent comments

Teacher comments




ADAPTATIONS

**** has a timetable to use a separate learning space. Extra time for assessments.
. o . Laptop for extended writes / alternative way to record thoughts.
*** has a clear list of activities to do throughout the day and these can be broken down into more Scaffolds in maths and grammar to reduce writing and assess knowledge
PrisTaga e vass for Sat next to confident peer. .
**=** completes sensory circuits at least three times a week. Pre-teach in maths.
Check for understanding before start of independent task.
***e has his toys he can access throughout the day and snacks so *** can graze. Wedge cushion 9 pe

Support for spelling - Sounds write individual assessment and targeted teaching; use of sound mat and HFW word mat
Support for comprehension and inference - key reader 1:1 reading with an adult; pre-reading class texts; paired reading with confident peer
Support with maths - part of small teaching group; TTRS to embed times table knowledge

- 10 NEIP MIM TOCUS ON NIS IEamINg (AUANOry Processing)
Sit him facing the board.

Wobble cushion

Fidget toy

Doodle pad

-To understand the task he is completing.
Teacher to check on his understanding on the activity by asking him to repeat the activity that he has been asked to complete. A task manager would be useful and *** will need training to use it.

- Make sure that all staff are aware of ™™ needs.
Fidgeting is likely. Please allow this.

- Use of visual reminders where appropriate - help with working memory.
- Praise effort *** is showing rather than academic achievement.

- Regular independent movement breaks
*** has a card to let me know he needs a movement break so he doesn't have to tell me.

- *** to have a 'safe-adult' to discuss any issues he is having.

- Teacher to observe **** at breaktime to see how he interacts with other children.




4. External Specialist Support

At this level, support continues to be planned using a learning plan or provision map and
specialist support will be accessed from external agencies. The class teacher will implement
specialist reports in consultation with the SENDCo. The SENDCo will liaise with external
agencies. The advised provision will be reviewed regularly as a part of our graduated
response.

The following external specialists are amongst the sources that we engage with as a school:

- Learning and Behaviour Advisory Team

- Autism and Social Communication Team

- Autism in Schools Team

- Educational Psychology Service

- School Nurse Service

- Speech and Language Therapy Service

- Occupational Therapy

- Child Development Team

- Play Therapist

- Time 4 Children

- Child and Adolescent Mental Health Service (CAMHS)
- Fair Access

- Alternative Provision College Outreach Service

- Family Support or Outreach Workers through Early Help
- Social Services & Early Help

Where, despite the school having taken relevant and purposeful action to identify, assess
and meet the SEND of the child, the child has not made expected progress, the school or
parents can consider requesting an Education, Health and Care assessment. Further criteria
around this is listed below.







Applying for an EHCP

Based on advice given by the West Sussex Special Educational Needs Team and past

experience, a child may be referred for an Education, Health and Care Needs assessment by
the

school if:

- A child’s needs are deemed persistent and severe and a child is making little to no
progress after implementing specialist provision for at least two terms.

- The child is working below age related expectations, which meets the thresholds for
an Education Health and Care Needs assessments (as identified in the EHCNA
Request Guidance document on the West Sussex Local offer).

- The child’s provision is inclusive of 20 hours of additional support per week or
exceeds an annual spend of £6,000 per year.

The requirements around meeting the threshold for an EHCP can be found on West Sussex’s
Local Offer website. The decision to apply for an Education Health and Care Needs

assessment will be discussed with a child’s class teacher, the SENDCo, external agencies and
parents.




Why is resilience important?

Resilience “... goes hand-in-hand with the perception that no child is
immune from pressure in our current, fast-paced, stress-filled
environment, an environment that we have created to prepare children
to become functional adults. Even children fortunate to not face
adversity or trauma, or to be burdened by intense stress or anxiety,
experience the pressures around them and the expectations placed
upon them.

(Brooks and Gldstein, 2013 : p2)







RESILIENCE

with realistic
expectations

Ability to
recognise their
own

and that of
others

to their
school & D
community

Problem

skills

ability to seek
assistance from
others

Understanding
and
of their own
‘ strengths and
- weaknesses

When i'm stress i will 1) Talk
about it and write it out 2) go
for a walk 3) Play a video
game/ do crafts etc.

%

to overcome
difficulties rather
than

thinking patterns

Resilience is a series of thoughts,
actions and behaviours which
allow us to positively adapt to

failures and successes.

Bouncing back from adversity or
challenge




Creating a resilient culture

* Celebrate the perseverance and determination
* Praise the bounce-back

* Accept the for who they are

* Embrace the mistakes

* Keep trying new things

* Find their fear

* Find their forte

e Step back




Thank you for attending today.

1 ] Please scan this QR code to
=y give feedback on today’s
' session.

Please stack chairs in piles of 8.
Thank you.




